2nd Semester Student Teaching Takeover
Spring 2025 • 1st/2nd Grade
Jack Stephenson


Lesson Plan Collection
1. 4/7/25 — Grade 2nd — ELA - Reading Comprehension, Vocabulary, Long "e" Sound Spelled with "y"
2. 4/7/25 — Grade 1st — Mathematics - Fractions, Shapes, and Equal Parts
3. 4/7/25 — Grade 1st/2nd — Science & Writing - Animal Research Project Day #1
4. 4/8/25 — Grade 1st/2nd — Writing – Field Trip Reflection (Vons)
5. 4/9/25 — Grade 2nd — Math - Time, Problem Solving with Patterns
6. 4/9/25 — Grade 1st/2nd — Physical Education – Cooperative Play and Team Building
7. 4/10/25 — Grade 1st/2nd — Social Studies – Communities and Their Functions
8. 4/10/25 — Grade 1st/2nd — Visual and Performing Arts – Self-Portraits and Symmetry
9. 4/14/25 — Grade 2nd — ELA – Reading Comprehension, Vocabulary, and Spelling Introduction
10. 4/14/25 — Grade 1st — ELA – Reading Comprehension, Spelling Practice, and Vocabulary
11. 4/14/25 — Grade 1st/2nd — Health Science – Food Groups
12. 4/15/25 — Grade 1st — Mathematics – Measurement & Data
13. 4/15/25 — Grade 1st/2nd — Health Science – Food Groups
14. 4/16/25 — Grade 2nd — Mathematics – Time of Day (A.M. and P.M.)
15. 4/17/25 — Grade 1st/2nd — ELA – Sequencing & Graph to Text
16. 4/16/25 — Grade 1st/2nd — Social Studies – Understanding Heroes in Our Country and Community
17. 4/17/25 — Grade 1st/2nd — Social Studies – Community & National Heroes



	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
         4/7/25
	Grade Level
2nd
	Subject Area(s) & Topic(s):
ELA - Reading Comprehension, Vocabulary, Long "e" Sound Spelled with "y"

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CCSS.ELA-LITERACY.RL.2.3 - Describe how characters in a story respond to major events and challenges. 
CCSS.ELA-LITERACY.RF.2.3. B - Know spelling-sound correspondences for additional common vowel teams.
CCSS.ELA-LITERACY.L.2.4. A - Use sentence-level context as a clue to the meaning of a word or phrase.
	ELD Standard(s):
ELD.PI.2.1 - Exchanging information and ideas with others through oral collaborative conversations.
ELD.PI.2.6 - Reading closely to determine how meaning is conveyed.
ELD.PI.2.12a - Selecting and applying varied and precise vocabulary.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given the anchor text My Name is Gabriela, the students will be able to define and discuss the meanings of the story’s target vocabulary words, describe how Gabriela’s character connects to the essential question, and copy their spelling words into their spiral notebooks with full participation and accuracy during class discussion and follow-up questions while writing.
	Language Objective(s):
Given vocabulary and spelling words written on the board and time for partner discussion, students will be able to use the vocabulary and copy down the spelling words with the long ‘e’ sound spelled with ‘y’ in complete oral sentences with full accuracy using a provided sentence frames and copying the rule properly.


	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Define, discuss, explain, write.
Vocabulary: accepted, express, taught, grand, pretend, prize, wonder, fluttering 
Discourse: Partner talk, whole-group discussion, Think-Pair-Share 
Syntax: "I feel ___ when I ___ a prize." / "Gabriela is ___ because she ___."


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Use of vocabulary visuals and board writing for all learners
Partner support and modeled sentence frames
Slower pacing and repetition for RTI students
Sentence starters and verbal check-ins for struggling students



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Vocabulary Introduction (5 min):
Write the target vocabulary words on the board: accepted, express, taught, grand, pretend, prize, wonder, fluttering
Read each word aloud and briefly define it with student-friendly language
Model using one or two of the words in complete sentences
Instruct students to turn to a partner and choose two words to use in their own complete sentences using sentence frames: "I feel ___ when ___" or "I like to ___ when ___"
Call on volunteers to share their partner sentences aloud
Reading the Story & Discussion (15 min):
Introduce the anchor text My Name is Gabriela by showing the cover and previewing the main idea
Ask: "What do you think this story will tell us about Gabriela?"
Introduce and post the essential question: "Why are reading and writing important?"
Start story read aloud audio, stopping occasionally to clarify vocabulary or point out moments related to Gabriela’s love for reading and writing https://www.youtube.com/watch?v=1wEA2oSnvno
Encourage brief comments or quick Think-Pair-Share moments while reading
Post-Reading Discussion (5 min):
Play brain break video to help students re-focus on essential question and spelling words https://www.youtube.com/watch?v=2NDH481395U
Revisit the essential question: "Why are reading and writing important to Gabriela?"
Ask students to discuss with a partner, then call on volunteers to share aloud
Provide sentence starters: "Reading and writing are important to Gabriela because ___."
Facilitate brief whole-class discussion
Spelling Word Copy Task (10 min):
Announce that students will now copy their new spelling words into their spiral notebooks
Tell them these words all have the long "e" sound spelled with "y"
Write the 14 spelling words and 2 challenge words on the board with any spelling rules modeled 
Students quietly copy them down with spelling rule accurately as the final task of the lesson

	Assessment Plan    
	Informal: Monitor student engagement during vocabulary partner talks and participation in group/whole-class discussion about the essential question
Formal: Observation of student accuracy/completion of spelling word copying long ‘e’ sound spelled with ‘y’

	Review/Closing
	Review/Closing (2-3 min):
Let's wrap up by restating: "Today, we read about Gabriela and thought about why reading and writing were important to her."
Invite a few students to share what they liked or learned from the story
Praise students for their discussions and encourage them to listen for these vocabulary words during the week during their comprehension checks in their centers and practice their spelling words.



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The most effective part was how engaged students were during the vocabulary partner talk. They liked using the sentence frames, and many were excited to share their ideas aloud. I could tell they were understanding the new words because they started making connections to the story and their own lives during the Think-Pair-Share. It also helped with behavior because the structure kept them focused.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

Next time, I would slow down during the spelling copy task. Some students struggled to get all the words down accurately, especially the RTI kids who need more processing time. I’d maybe chunk that part or add visuals on the board for each spelling word. I’d also prepare printed copies of the words for students who need that extra support.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

Having the essential question on the board and pausing during the read-aloud really helped build understanding. The students were listening for meaning, especially when I asked, “Why is reading important to Gabriela?” and they had time to turn and talk. Their answers showed they were making personal connections to the character.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

From my informal check-ins, I know most students grasped the vocab and understood Gabriela’s love for reading. But the copying part showed that I need to add more support and pacing. For the next lesson, I’ll chunk tasks more, especially anything involving writing, and give extra modeling for the students who benefit from repetition.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
         4/7/25
	Grade Level
1st
	Subject Area(s) & Topic(s):
Mathematics - Fractions, Shapes, and Equal Parts

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CCSS.MATH. CONTENT.1. G.A.3 - Partition circles and rectangles into two and four equal shares, describe the shares using the words halves, fourths, and quarters, and use the phrases half of, fourth of, and quarter of. 
CCSS.MATH. CONTENT.1. G.A.1 - Distinguish between defining attributes (e.g., triangles are closed and three-sided) versus non-defining attributes (e.g., color, orientation, overall size); build and draw shapes to possess defining attributes.
	ELD Standard(s):
ELD.PI.1.1 - Exchanging information and ideas with others through oral collaborative conversations.
ELD.PI.1.9 - Expressing information and ideas in oral presentations.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a math worksheet focused on fractions and shapes, students will be able to identify, partition, and describe shapes divided into halves and fourths, and complete drawing and coloring tasks with at least 85% accuracy on their worksheet.
	Language Objective(s):
Given visuals and oral directions, students will be able to use math vocabulary (e.g., "half," "fourth," "equal parts") during discussion and peer collaboration with at least 80% accuracy.


	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Identify, describe, explain 
Vocabulary: half, fourth, equal parts, shapes, circle, triangle, rectangle
Discourse: Partner talk, responding to prompts, sharing out answers 
Syntax: "This shape has ___ equal parts." / "I colored ___ of the shape."


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Use of shape manipulatives and visual models
Guided modeling on board and under document camera
Repeated directions and think-alouds for Emerging RTI students
Color coding and drawing support for students needing fine motor assistance




Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Introduction (5-10min):
Greet students and explain: "Today we’re going to look at shapes and talk about how we can split them into equal parts."
Review the vocabulary verbally: half, fourth, equal parts, shape names
Model an example problem for each section using the board and a shape manipulative if needed to model learning and prompt working with partners for students for think-pair-shares throughout lesson
Guided Worksheet Practice (15-20 min):
Distribute the worksheet (Fractions practice with parts, coloring, and drawing)
Model a few problems under the doc cam for each doing:
Count and label equal parts
Draw lines to divide shapes equally
Color halves/fourths
Have students complete 1-2 problems at a time, then stop for quick checks as a group and with a partner next to them while modeling each section throughout 
Allow time for students to work independently or with a partner after modeling each section of the combined lessons on the worksheet
Walk around and support struggling students during each section of the worksheet
Group Share-Out (5 min):
Ask students to share their work after each section how they knew their parts were equal while prompting them to use terms like "equal parts" and "half" or "fourth"
Celebrate different ways students colored or divided shapes while completing their problems
Play brain break video halfway through worksheet to help reinforce multiple concepts https://www.youtube.com/watch?v=L9NnDUKDIGk

	Assessment Plan    
	Informal: Observation of student work during guided practice
Formal: Completed worksheet showing correct division, labeling, and coloring
Oral check-ins: "How many parts did you draw? Are they equal?"

	Review/Closing
	Review/Closing (2-3 min):
Recap what was practiced: "Today we learned that shapes can be divided into equal parts like halves and fourths."
Ask: "Why do we need to know if something is equal or not?"
Encourage students to look for equal parts in their environment this week



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The hands-on part using the worksheet and shape manipulatives really clicked for the students. They enjoyed coloring and drawing, and it gave them a clear way to see what “equal parts” really meant. Most were confidently saying “half” and “fourth” by the end.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I’d probably model a few more examples under the doc camera before letting them go. Some students jumped ahead and missed the point of drawing equal parts. Also, I’d build in more time to go over vocabulary at the start, especially for ELD students who need that language exposure.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

During partner work, I used questions like “How do you know it’s equal?” and “What makes it a fourth?” That pushed students to think about the math, not just the coloring. Many explained their thinking using our sentence starters, and that showed me they were starting to internalize the language.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

I’ll continue using manipulatives and visuals to reinforce vocabulary and concepts. I also want to build in more structured check-ins between worksheet sections to make sure everyone is on the same page. Exit slips might help too.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
         4/7/25
	Grade Level
1st/2nd

	Subject Area(s) & Topic(s):
Science & Writing - Animal Research Project Day #1

	☐Single-day lesson
☒Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
NGSS 1-LS1-1: Use materials to design a solution to a human problem by mimicking how plants and/or animals use their external parts to help them survive, grow, and meet their needs. 
NGSS 2-LS4-1: Make observations of plants and animals to compare the diversity of life in different habitats.
CCSS.ELA-LITERACY.W.2.7: Participate in shared research and writing projects (e.g., read a number of books on a single topic to produce a report).

	ELD Standard(s):
ELD.PI.2.6: Reading closely to determine how meaning is conveyed in text. 
ELD.PI.2.9: Expressing information and ideas in oral presentations and written texts.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given access to digital research tools and an animal research packet, students will independently gather information on an animal of their choice and fill in each category on their worksheet (appearance, habitat, diet, adaptations, life cycle, and interesting facts) with teacher support, modeling, and guided practice, aiming for completion of all note sections by the end of the session.
	Language Objective(s):
Given a model and sentence starters, students will use complete sentences to write their animal research notes using vocabulary related to habitats, life cycles, and adaptations.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Research, describe, categorize, summarize 
Vocabulary: habitat, adaptation, diet, appearance, life cycle
Discourse: Individual writing, partner sharing, digital research discussion
Syntax: "My animal lives in ___." / "One cool fact about my animal is ___ ."


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Visual scaffolds for each section of the research packet
Whole-group modeling on how to research and fill out packet pages
Option for voice typing or teacher scribing for struggling students
Sentence frames and examples for each box



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Introduction and Modeling (10-12 min):
Introduce the goal: "Today we are starting our Animal Report!"
Explain that students will take the animal they chose and learn about what it eats, where it lives, how it grows, and more.
Model how to research an animal using a teacher-selected example (e.g., Horseshoe Crab). Show how to navigate their animal books of choice, scan for information, and fill out one category on the packet (e.g., habitat).
Model filling out the rest of the packet briefly and clearly under the doc cam.
Independent Research (25-30 min):
Students work at their desks using their animal books to research their chosen animal.
They fill out each section of the research packet: appearance, habitat, diet, life cycle, adaptations, and interesting facts.
Circulate and support as needed, prompting students to check spelling, use complete sentences, or use sentence frames modeled on board with vocabulary.
Encourage peer collaboration for students who need help navigating their research tools.
Mid-Lesson Check-In (5 min):
Pause the class and ask students to share one interesting fact or vocabulary word they’ve written so far.
Provide quick encouragement or redirection.
Provide brain break video after modeling fact boxes.  https://www.youtube.com/watch?v=tKimfTaP6Yo

	Assessment Plan    
	Informal: Observation of student progress on packet completion and on-task research with oral check-ins on students' understanding of vocabulary and research categories
Formal: Collected packets at the end of the session to check for completeness and effort in each section of the data collection.

	Review/Closing
	Review/Closing (3-5 min):
Remind students that the information they researched today will be used to make a real book about their animal as teacher collects packets from students.
Ask: "What was something new you learned about your animal today?"
Preview the next day's task: "Tomorrow, we’ll start turning these notes into pages for your animal report book."



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The most effective part was how motivated the students were to research their animal. Giving them choice made them excited to learn. The research packet broke things down clearly, and the visual modeling helped them know what to do. A lot of students used vocabulary like “habitat” and “adaptation” without being prompted.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

Next time, I’d be more intentional about pairing students who may struggle with reading. Some students needed more support to find facts in their animal books and lost focus. I’d also use a timer to break the session into smaller chunks, so students know how long they have to work on each section.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

Because the topic was high-interest, student engagement stayed strong. I gave quick verbal feedback like “Tell me more about what your animal eats” or “Check that sentence, does it tell where your animal lives?” That helped redirect and pushed their thinking. They also responded well to hearing their peers share interesting facts during the mid-lesson check-in.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

Looking over the packets showed me who needs help turning notes into complete sentences. Some were strong with content but left sections incomplete. So, for Day 2, I plan to scaffold the writing with sentence starters and maybe do a group brainstorm before independent writing.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
         4/8/25
	Grade Level
1st/2nd

	Subject Area(s) & Topic(s):
Writing – Field Trip Reflection (Vons)

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CCSS.ELA-LITERACY.W.1.2 - Write informative/explanatory texts in which they name a topic, supply some facts about the topic, and provide some sense of closure. 
CCSS.ELA-LITERACY.W.2.2 - Write informative/explanatory texts in which they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or section.

	ELD Standard(s):
ELD.PI.1-2.1 - Exchanging information and ideas with others through oral collaborative conversations.
ELD.PI.1-2.9 - Expressing information and ideas in oral presentations and written texts.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a field trip reflection worksheet, students will write at least two complete sentences describing what they learned and their favorite part of the field trip to VONS and illustrate their experience with a matching picture with full accuracy and completion.
	Language Objective(s):
With sentence starters and teacher modeling, students will write complete sentences using past tense verbs and relevant vocabulary from their field trip experience with 85% accuracy.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Reflect, describe, explain 
Vocabulary: learned, favorite, visited, groceries, store, bakery, deli, cashier, produce 
Discourse: Writing and oral sharing of reflections 
Syntax: "One thing I learned at VONS was ___." / "My favorite part of visiting VONS was ___."


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Sentence starters modeled on the board
Oral dictation support for students struggling with their writing
Picture prompts from the field trip or class discussion
Use of a word bank on the board for key vocabulary
Peer conferencing or partner review before turning in work



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Introduction and Modeling (5-7 min):
Begin with a short class discussion: "What do you remember about our trip to VONS?"
Create a quick word bank on the board (produce, cashier, bakery, etc.)
Show the reflection worksheet. Model how to fill out the top section: drawing yourself at VONS.
Model writing a complete sentence using sentence frame: "One thing I learned at VONS was that the bakery makes fresh bread every day."
Independent Work Time (20-25 min):
Distribute the field trip reflection worksheet to students
Students complete their drawing and write at least two complete sentences:
One thing I learned at VONS
My favorite part about visiting VONS
Remind students to use their best handwriting and match their pictures to their writing while making sure to use sentence frames modeled on board as examples
Walk around to support spelling, sentence structure, and vocabulary choices
Sharing and Peer Check (5-7 min):
Pair students to read their sentences aloud to a buddy
Ask partners to give a thumbs up if the picture and writing match
Select 2–3 volunteers to share with the whole class

	Assessment Plan    
	Informal: Observation of student participation during oral sharing and check for sentence structure: subject, verb, punctuation, capitalization
Formal: Completed worksheet with matching picture and two complete on-topic sentences

	Review/Closing
	Review/Closing (2-3 min):
Recap: "We practiced writing about real experiences today. We also used pictures to help our reader understand what happened."
Ask: "What was your favorite thing someone else wrote or shared today?"
Collect the worksheets to create a class memory book of the VONS trip



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

Students were really excited to talk about the VONS trip, and that made writing feel less intimidating. They enjoyed drawing and talking about their experience, and many were able to complete their two sentences using the sentence starters we modeled. The word bank helped students stay on topic.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I would show more examples of student writing first before letting them start. A few students were confused about what kind of sentences to write. Also, I’d prep some vocabulary cards or images from the trip to give them stronger visual reminders while they worked.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

The questions I asked like “What did you see in the bakery?” or “Who helped you in the store?” helped spark student memory and gave them a place to start writing. Partner talk also helped the more hesitant writers figure out what they wanted to say.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

I noticed some students need more practice with past tense verbs and sentence structure. I’ll focus on that in our next writing activity and keep providing sentence starters and models. I’m also thinking of using a writing checklist next time to help them self-monitor.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
         4/9/25
	Grade Level
2nd

	Subject Area(s) & Topic(s):
Math - Time, Problem Solving with Patterns

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CCSS.MATH.CONTENT.2.MD.C.8 - Solve word problems involving dollar bills, quarters, dimes, nickels, and pennies, using $ and ¢ symbols appropriately.
CCSS.MATH.CONTENT.2.MD.B.6 - Represent whole numbers as lengths from 0 on a number line diagram.
CCSS.MATH.CONTENT.2.MD.C.7 - Tell and write time from analog and digital clocks to the nearest five minutes, using a.m. and p.m.

	ELD Standard(s):
ELD.PI.2.10 – Students describe the reasoning used and the steps taken to solve math problems, using precise mathematical vocabulary and complete sentences.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given whole-group modeling and scaffolded guided practice, students will be able to apply the "Find a Pattern" strategy to solve time-based word problems and accurately determine and record times for at least 90% accuracy completion of their MyMathbook problems.
	Language Objective(s):
Given verbal sentence starters and modeled examples, students will be able to explain their problem-solving strategy using complete sentences with 80% accuracy.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Explain, solve, describe
Vocabulary: pattern, hour, half hour, time, next, before, after
Discourse: Whole group modeling, think-pair-share discussion
Syntax: "The next time is ___ because ___ happened every ___ minutes."

	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Scaffolded problems and modeling during direct instruction
Clock manipulatives for kinesthetic learners
Peer support during independent and guided practice
Sentence frames and rephrased problems for struggling learners
Extra time and verbal clarification for students with processing delays



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Introduction (5 min):
Greet students and share the lesson goal: "Today we are going to solve word problems about time by finding a pattern."
Review the essential question: "How do I use and tell time?"
Briefly review how time changes in 30-minute and 1-hour increments using the classroom analog clock and digital timer.
Whole Group Modeling (10-12 min):
Project the MyMath Lesson 3 page 605 (Bus problem).
Think aloud and model the "Understand, Plan, Solve, Check" strategy using a highlighter and clock visuals.
Write time intervals on the board: 9:30, 10:00, 10:30, 11:00.
Ask guiding questions: "What pattern do we see?" "What is changing each time?"
Provide sentence starters for student discussion: "The next bus leaves at ___ because ___."
Guided Practice (10-12 min):
Turn to pages 606-607 in MyMath book. Read each problem aloud.
Work together through problem #1, pausing for students to share input and show thinking on their workbook.
Allow student pairs to work on problems #2 and #3. Circulate to prompt and redirect where needed.
Use clock visuals or manipulatives as needed for support.
Independent Practice (5-7 min):
Students work individually or in pairs on Review the Strategies problems if time permits for #4-6 (page 608).
Encourage them to draw clocks or number lines wherever helpful.
Remind them to explain their work to a partner using complete sentences.

	Assessment Plan    
	Informal: Monitor oral responses and accuracy during whole group modeling and guided practice.
Formal: Completion of MyMathbook problems with at least 90% accuracy.

	Review/Closing
	Review/Closing (3-5 min):
Recap strategy: "Today we solved problems by finding a pattern."
Ask: "Who can tell me what time comes after 11:00 if we keep the same pattern?"
Exit Ticket: On a sticky note, write the time that comes next in this pattern: 2:00, 2:30, ___ and write one sentence about how you figured it out.



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

Modeling the "find a pattern" strategy during the whole-group lesson worked really well. The bus schedule problem made it easy for students to see the time pattern, and using the classroom clock as a visual helped connect it to real-life thinking. They were also engaged during partner talk and were using time words more confidently by the end.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

Next time, I’d slow down a bit during the guided practice. Some students needed more time with the first few problems before moving on. I’d also give students sentence strips with sentence frames printed on them, so they could use the language supports more independently during partner talk.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

I asked things like “What time comes next?” and “How do you know that’s the right time?” and those questions helped them explain their thinking out loud. I gave a lot of quick feedback like “That’s a great pattern you found” or “Let’s check if your clocks match the intervals,” which helped guide students without giving away answers.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

The MyMath problems showed that most students understood the pattern concept but a few needed more support with drawing clocks and labeling time. I’ll review clock visuals and give more practice with number lines before moving to the next MyMath lesson on elapsed time.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
         4/9/25
	Grade Level
1st/2nd

	Subject Area(s) & Topic(s):
Physical Education – Cooperative Play and Team Building

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CA PE Standard 1.1: Students demonstrate basic movement patterns.
CA PE Standard 2.3: Work cooperatively with a partner or in a small group to complete a challenge.
CA PE Standard 5.1: Demonstrate personal responsibility during physical activity.
	ELD Standard(s):
ELD.PI.1-2.1 - Exchanging information and ideas with others through oral collaborative conversations. 
ELD.PI.1-2.10 - Writing and speaking about familiar topics using complete sentences.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a team-based relay race with differentiated roles, students will be able to actively participate, follow directions, and demonstrate cooperation and responsible play, with 100% of students engaged and participating.

	Language Objective(s):
Students will be able to explain their task in the relay and encourage teammates using complete sentences 


	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Explain, encourage, follow 
Vocabulary: relay, team, race, tag, cone, finish line, cheer 
Discourse: Team collaboration, peer encouragement 
Syntax: “I am going to ___.” / “You go after ___.” / “Let’s cheer for ___!”

	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Strategic groupings to support peer modeling
Differentiated physical roles based on ability (e.g., carrying vs. running vs. signaling)
Clear visuals and modeling before each round
Multiple forms of participation (e.g., runners, cone re-setters, timers, cheer captains)



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Introduction (5 min):
Greet students and explain that today’s activity is a fun, team-based relay race.
Share objectives: “Today we are going to play a relay race game where everyone gets a role to help their team!”
Review safety expectations and respectful behavior.
Set Up & Modeling (10 min):
Divide the class into at least five mixed-grade teams (based on behavior/ability balance).
Introduce the use of cones to mark start, checkpoints, and finish lines.
Demonstrate one round with volunteers showing different roles (e.g., skipping, running, hopping, butt kickers, high knees).
Clarify how students will rotate through different roles.
Relay Race (20-25 min):
Begin the race with all five teams lined up.
Each team will send one runner at a time to the cone and back.
After tagging the next player, that runner becomes a cheer goer or helper for the round until the rest of the team has finished.
Continue rotating until all students have completed a turn or role.
Cool Down & Debrief (5 min):
Lead students in a light cool down walk and stretch circle.
Ask: “What was your favorite part of the relay?” / “How did you help your team today?”
Encourage students to share how they worked together.

	Assessment Plan    
	Informal: Observation of participation and cooperation during the activity
Formal: Full participation and accuracy of relay race from all students 

	Review/Closing
	Review/Closing (3-5 min):
Recap the importance of teamwork, trying your best, and being safe.
Ask: “How did it feel to help your team today?” / “What role did you like most?”
Reinforce that everyone’s contribution made the relay fun and successful.



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The teamwork aspect really stood out. Students were cheering each other on and were excited to take part in the race, even if they weren’t the fastest. Giving everyone a role (like timer, cheerleader, or runner) helped students feel involved and successful, no matter their ability level.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I would probably spend more time practicing transitions between roles. A few students weren’t sure when it was their turn, and it caused a little confusion. Next time, I’d go through a slower demo and maybe color-code teams or give out visual cue cards to show whose turn is next.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

Students talked a lot during the activity, mostly in a positive way, cheering each other on and explaining the race order. I heard them say things like “You go next!” or “We’re almost done!” and that showed they understood the task and were thinking about team success. I gave quick reminders about roles and praised effort, not just speed.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

Every student participated and had a job, which met the goal for the day. For next time, I’d plan another game with more physical variety but keep the cooperative structure. I also want to include a mini writing reflection next time so they can practice expressing what teamwork means to them.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
        4/10/25
	Grade Level
1st/2nd

	Subject Area(s) & Topic(s):
Social Studies – Communities and Their Functions

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CA HSS Standard 2.3: Students explain how the United States became a free nation and identify how communities work together to meet people's needs.
CA HSS Standard 1.4: Students compare and contrast everyday life in different types of communities and describe the roles and responsibilities of community members.
	ELD Standard(s):
ELD.PI.1-2.10 - Writing and speaking about familiar topics using complete sentences. 
ELD.PI.1-2.6 - Reading closely to determine how meaning is conveyed in text.

	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a T-chart and class review, students will list at least five community helpers or services and describe how each one helps the community. Then, students will complete an assessment (multiple choice, true/false, and short response) with at least 70% accuracy.

	Language Objective(s):
Given sentence starters and word banks, students will use complete sentences to describe community roles and their functions during both review and assessment tasks.


	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Describe, list, explain 
Vocabulary: community, helper, fire station, grocery store, school, mail, helps, serves 
Discourse: Written and oral discussion 
Syntax: "A ___ helps the community by ___." / "We need a ___ because ___."


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	T-chart graphic organizer with visuals and community vocabulary
Sentence frames provided during both review and assessment
Oral reading of test questions as needed
Small group option for struggling students with writing or processing needs



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Review & T-Chart Activity (20 min):
Review key vocabulary and concepts from the social studies unit: what a community is, examples of community helpers, and how they support the people
Distribute a blank T-chart to students
Left column: Community Helper/Place
Right column: How it helps the community
Model one or two examples on the board (e.g., "Firefighter / keeps people safe from fires")
Students complete their own chart with a partner or independently
Encourage students to write at least five entries
Class Sharing (5 min):
Invite students to share one or two items from their charts aloud
Clarify any misunderstandings and reinforce accurate vocabulary and functions
Play brain break video to refocus students before assessment https://www.youtube.com/watch?v=7Ba1B0nObM0
Assessment (15 min):
Distribute a mixed-format assessment including:
5 multiple choice questions (e.g., "Who helps deliver mail? A. Teacher B. Firefighter C. Mail carrier")
3 true/false questions (e.g., "A grocery store gives people places to live. True/False")
2 short answer questions (e.g., "How does a school help a community?")
Read questions aloud for students who need support
Remind students to check for capital letters and punctuation in their writing

	Assessment Plan    
	Informal: Observation of participation and vocabulary use during the review and T-chart activity
Formal: Collected assessment scored (multiple choice/true-false/short answer format)

	Review/Closing
	Review/Closing (2-3 min):
Recap: "Communities have people and places that help us every day."
Ask: "What’s one thing you learned or remembered today about your community?"
Praise effort and remind students that they are important members of their own community too



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The T-chart activity worked really well. It gave students a simple way to organize their ideas and made the concept of community helpers more concrete. They were able to use the sentence frames and word bank to explain how different places or people help the community. The class share-out also helped reinforce correct ideas and gave kids confidence.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I would have pre-written some examples of helpers and services on the board. Some students had trouble getting started and needed more support to think of ideas. Also, I’d reduce the number of questions on the assessment or give more time because a few students rushed through it.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

When I asked things like “Why is a grocery store important?” or “What would happen if we didn’t have firefighters?” it helped students think beyond just naming jobs. They had real conversations with their partners about how helpers affect their everyday lives. The class was super focused during the review and T-chart portion because it felt personal and familiar to them.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

From the assessments, I noticed that students who finished their T-chart successfully also did well on the short-answer questions. For future lessons, I’ll use more graphic organizers like this and give extra time to students who need reading support during assessments. I’ll also continue connecting social studies content to real-world people they interact with.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
        4/10/25
	Grade Level
1st/2nd

	Subject Area(s) & Topic(s):
Visual and Performing Arts – Self-Portraits and Symmetry

	☐Single-day lesson
☒Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CA VAPA Visual Arts Standard (1.VA: Cr1.2) – Use observation and guided practice to create a work of art that represents something about oneself.
CA VAPA Visual Arts Standard (2.VA: Cr2.1) – Explore uses of materials and tools to create works of art or design.
CA Social Studies Standard (Grade 1 - 1.1.1) – Describe the rights and individual responsibilities of citizenship (e.g., being responsible for self, family, school, community, country).
CA Social Studies Standard (Grade 2 - 2.1.1 - adapted) – Students reflect on their family or cultural background as part of their identity.
	ELD Standard(s):
ELD.PI.1-2.10 – Writing and speaking about familiar topics using complete sentences.
ELD.PI.1-2.1 – Exchanging information and ideas with others through oral collaborative conversations.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, students will create a self-portrait on basic facial features and symmetry. Students will also reflect on their identity and role in their family or classroom community through guided discussion and sentence frame writing by completion of a full reflection and accurate steps completed for self-portrait.
	Language Objective(s):
With teacher modeling and structured sharing, students will describe features of their own face using vocabulary related to shape, symmetry, and placement with at least 80% accuracy during whole-class and partner discussions. Students will also complete a simple sentence about their identity or family to connect their artwork to personal and social understanding.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Describe, identify, reflect 
Vocabulary: face, eyes, nose, mouth, ears, eyebrows, shape, symmetry, sketch, community, special, family 
Discourse: Partner talk, whole group observation sharing 
Syntax: “My face is shaped like a ___.” / “I placed the eyes on both sides because ___.” / “I am special because ___.” / “My family is important to me because ___.”

	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Step-by-step teacher modeling on chart paper or projector
Encouragement of tracing and shapes for students needing fine motor support
Allowance for guided drawing or scribing assistance for struggling students
Sentence frames for written reflection



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Day 1 Focus – Facial Shapes & Basic Features
Introduction (5 min): Introduce the project: "We are going to create self-portraits that show how unique and special each of us are!" Add: "Before we begin, think about what makes you, you. Maybe it's your smile, your eyes, or something special about your family." Explain that students will focus on drawing the face shape and basic features using symmetry and then write a short sentence reflecting on their identity or family.
Modeling and Guided Practice (10 min):
Show how to draw an oval or rounded shape for the head
Demonstrate lightly sketching a line of symmetry down the middle of the face
Show how to place eyes, nose, and mouth using guidelines
Model two different examples (circle face, oval face)
Student Work Time (15 min):
Pass out drawing paper
Guide students as they sketch their own head shape and begin placing eyes, nose, and mouth
Circulate to provide individual support and redirection
Provide a sentence frame on a post it for students to complete: “This is my self-portrait. I am special because ____. My family is important to me because ____.”
Sharing & Writing (10 min):
Ask students to partner up and talk about what they drew and what they want to write
Prompt: “How did you decide where to place your eyes or nose? What does you’re draw show about you?”
Pass out post its and write model sentence with frames on the board for students to complete and turn in
Provide support to struggling writers as students complete lesson and read at their desks about their animal.

	Assessment Plan    
	Informal: Observation of students’ participation in guided drawing and discussion
Formal: Student completion of basic face shape and symmetry, and written or oral reflection on identity or community

	Review/Closing
	Review/Closing (2-3 min):
Recap: “Today we learned how to start our self-portraits by using lines and shapes to place our features while also reflecting on who we are in our community!”
Preview: “Next time we’ll add more detail like eyebrows, ears, hair, and color!”



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The drawing part really captured student interest. They were careful with symmetry and enjoyed talking about their features. It was a great mix of art and identity, and I noticed students taking pride in their work. The sentence reflection tied things together and helped them connect their artwork to their family or community role.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

Next time, I’d spend more time showing examples of different face shapes and give more tracing support to students with fine motor difficulties. I’d also prep a larger word bank on the board to give more vocabulary options for the writing part. Some students stuck with basic sentences because they didn’t know how to describe more details.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

I walked around and asked, “Why did you place the eyes there?” or “Tell me about your drawing,” and students responded with clear thinking. The calm, supportive environment helped students feel safe to try their best and share something personal. Partner talk also let them reflect and hear ideas from others, which built confidence.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series? 

This lesson showed me that students do well when there's a balance of creativity and structure. For the next part of the self-portrait project, I’ll continue using modeling and sentence frames. I’ll also give more guided steps for coloring and adding fine details, since some students rushed that part. Writing reflections after art is something I’d like to keep doing because it connects visual learning to academic goals.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
         4/14/25
	Grade Level
2nd

	Subject Area(s) & Topic(s):
ELA – Reading Comprehension, Vocabulary, and Spelling Introduction

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
ELA RL.2.1 – Ask and answer such questions as who, what, where, when, why, and how to demonstrate understanding of key details in a text.
ELA RL.2.4 – Describe how words and phrases supply rhythm and meaning in a story.
ELA RF.2.3 – Know and apply grade-level phonics and word analysis skills in decoding words.
ELA L.2.2 – Demonstrate command of the conventions of standard English spelling.

	ELD Standard(s):
ELD.PI.2.1 – Contribute to conversations and express ideas using learned phrases.
ELD.PI.2.6 – Negotiate with or persuade others using learned phrases.
ELD.PI.2.12a – Use a growing number of words to express increasing precision with familiar and new topics.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a whole-group read-aloud of The Signmaker’s Assistant, students will be able to identify and use key vocabulary words from the text, answer comprehension questions related to the essential question, and copy new spelling words and rules into their notebooks with full accuracy.
	Language Objective(s):
Students will be able to use vocabulary words such as “polite,” “wisdom,” and “trouble” in oral discussion and describe how these words relate to events in the story using sentence frames and teacher-guided conversation.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Function: Describing, explaining, connecting text to meaning
Vocabulary: polite, wisdom, trouble, cleared, tearing, failed, assistant, agreed
Syntax/Discourse: Sentence frames provided for vocabulary practice (e.g., “The sign helped people because…” / “Norman was feeling ___ when…”)

	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Use of vocabulary picture cards with visual cues and context examples
Think-Pair-Share for struggling students to rehearse before whole-class responses
Visual anchor charts for spelling rules
Read-aloud support with stopping points and rereading as needed for comprehension
Sentence frames and vocabulary gestures for ELD and IEP students
First grade works independently on quiet tasks (reading, drawing, or weekend update writing)



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Begin by introducing the essential question on the board: “How are signs helpful?”
Briefly discuss what students already know about signs and their function.
Display the vocabulary cards and pictures as you introduce each word:
assistant, agreed, polite, failed, tearing, wisdom, cleared, trouble
For each, read the word, say it together as a class, explain what it means using the context card image, and use it in a sentence. Prompt student examples and quick pair-shares.
Begin reading The Signmaker’s Assistant aloud. As you read:
Stop periodically to discuss vocabulary words when they appear in the story.
Ask comprehension questions tied to vocabulary meaning (e.g., “What happened when the townspeople followed the silly signs?” “What is a word that describes the trouble caused?”)
Revisit the essential question at key points: “Are the signs in the story helpful or not? Why?”
After reading, discuss Norman’s actions and how he changes throughout the story. Reinforce how vocabulary words help us describe key events and feelings.
Transition to spelling introduction. Explain that this week’s spelling words will come from their weekly focus list focusing on the -ar rule.
Students copy the spelling list into their notebooks.
Include any spelling patterns or rules (e.g., “-ed” endings, long vowel patterns) and write them on the board for students to copy underneath their list.

	Assessment Plan    
	Formative Assessment:
Monitor students’ participation during vocabulary discussion and story read-aloud.
Use cold calls or Think-Pair-Share to assess understanding of vocabulary in context.
Observe and check notebooks to confirm correct spelling word copying and spelling rule notes.
Summative (Informal):
Student notebook spelling lists, and any vocabulary-related responses or examples shared during reading.
Teacher observation of students’ ability to describe story events using vocabulary.

	Review/Closing
	Recap the vocabulary words from today. Ask: “Which word best describes how Norman felt at the end?” or “Which word describes what happened when signs were silly?”
Revisit essential question: “How can signs help people? How can they cause trouble?”
Let students know they’ll continue working with these vocabulary and spelling words during centers and small group time.



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The use of vocabulary visuals and sentence frames was super effective. Students remembered and used words like “trouble” and “wisdom” during the read-aloud discussion. Many connected the vocabulary to Norman’s actions and how the signs caused confusion in the story.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I would shorten the time between stopping points during the story. A few students got antsy if we went too long without engaging them. Also, next time I’ll have them act out some of the vocabulary, like pretending to be “polite” or “clearing” something, to make it more interactive.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

Students were focused during partner sharing, and the sentence frames helped them give stronger answers. When I asked questions like “Why did the silly signs cause trouble?” they were able to explain using story events and new vocabulary. The structure helped ELD and RTI kids participate more.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

Students understood the vocabulary, but some needed more help copying spelling rules correctly. I’ll give an example notebook page next time and pre-write rules for those who need handwriting support.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
        4/14/25
	Grade Level
1st

	Subject Area(s) & Topic(s):
ELA – Reading Comprehension, Spelling Practice, and Vocabulary

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
RL.1.3 – Describe characters, settings, and major events in a story, using key details.
RF.1.3 – Know and apply grade-level phonics and word analysis skills in decoding words.
L.1.2 – Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

	ELD Standard(s):
ELD.PI.1.1 – Exchanging information and ideas with others through oral collaborative conversations on a range of social and academic topics.
ELD.PI.1.6 – Reading closely literary and informational texts and viewing multimedia to determine how meaning is conveyed explicitly and implicitly through language.
ELD.PI.1.12a – Participating in shared research and writing projects using a variety of literary and informational texts.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a whole-group read-aloud of Tomás Rivera, students will be able to identify and use the story’s key vocabulary, make text-based connections to the essential question, and write their weekly spelling words and rule notes into their notebooks with 80% accuracy.
	Language Objective(s):
Students will be able to use vocabulary words such as “work,” “done,” “laugh,” and “talk” in oral and written responses that describe the story and character actions using visuals, modeled sentences, and peer discussion.


	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Function: Recounting, describing, clarifying meaning
Vocabulary: work, talk, done, soon, laugh, were, paper, great
Syntax/Discourse: Practice using time-order sentence frames (“First… then… next…”) and cause/effect frames (“Tomás was happy because…” / “Tomás told his stories on ___.”)

	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	 Vocabulary word cards with visuals and modeled examples
 Think-pair-share after new words introduced
 Oral support for spelling word dictation
 Spelling rule chart written and copied during notebook time
 Sentence stems for ELD and IEP students
 Strategic pauses during read-aloud for vocabulary clarification and comprehension checks
 Reading comprehension guided by picture cues




Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Write and introduce the Essential Question on the board: “Why is it important to learn about people from the past?”
Discuss briefly with the class and record a few of their ideas.
Display the Vocabulary in Context Cards for the words:
work, talk, laugh, done, paper, soon, were, great
For each word, read it aloud, pronounce it together, explain the meaning using the illustration, and use it in a sentence that connects to students' experiences. Prompt students to turn to a partner and share their own sentence using the new word.
Begin the read-aloud of Tomás Rivera.
As you read, pause to emphasize each vocabulary word when it appears in context.
Ask comprehension questions that support the essential question and clarify meaning (e.g., “What does Tomás do with his stories?” “Why was the library important to him?”).
Encourage predictions using the illustrations and clarify story events using sequence and character motivation.
After reading, revisit the essential question. Ask students how Tomás’s story showed the importance of learning about people from the past. Discuss briefly as a class.
Transition to spelling. Tell students they will begin studying a new set of weekly spelling words with the -oa; -ow rule. Write them on the board with the spelling rule emphasized so that the students can copy them down correctly.
Students copy the spelling list into their notebooks.
Go over the spelling pattern(s) for the week (e.g., irregular spellings, long vowels, or consonant blends depending on your list).
Students copy these rules below their spelling words.

	Assessment Plan    
	Formative Assessment:
Observe student participation in vocabulary and essential question discussion
Monitor use of vocabulary during story conversation and sentence responses
Check notebooks for accurate spelling word copying and spelling rule writing
Ask comprehension questions during reading to check understanding of the main character’s motivation and story sequence
Summative (Informal):
Use oral exit questions such as: “What did Tomás learn from his grandfather?” and “How did books help Tomás in the future?”
Collect notebooks if needed to verify spelling and vocabulary engagement

	Review/Closing
	 Review vocabulary words again by asking for examples from the story or real life
 Revisit the essential question: “Why do you think people still read Tomás Rivera’s stories today?”
 Let students know they will continue working with these vocabulary and spelling words throughout the week in centers and reading groups




After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

Students connected deeply with the story. They were engaged when we talked about learning from people in the past, and the vocabulary word cards helped them understand key terms. During partner talk, many used words like “work” and “talk” in their own sentences.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

Some students had trouble copying the spelling words and patterns. I’d break this part up next time, maybe do half before the story and half after. I also want to show more real pictures of Tomás Rivera next time to give more background.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

I asked students why Tomás told stories or why the library mattered to him, and it made them think deeper. They really opened up during Think-Pair-Share and built off each other’s ideas. The support from visuals and modeled sentences kept them focused.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series? 

I’ll make the writing portion more scaffolded and give students a checklist to help them remember what to include. I’ll also give more feedback during the spelling copy task to support accuracy.








	Department of Elementary Education Lesson Plan Abbreviated Format
To be utilized with approval from University Supervisor and Mentor Teacher at the midpoint of the Student Teaching Experience.


	Candidate
Jack Stephenson
	          Date
         4/14/25
	Grade Level
1st/2nd 
	Subject Area(s) & Topic(s):
Health Science – Food Groups

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
1.1. N & 2.1.N – Name a variety of healthy foods and explain why they are necessary for good health.
1.2. N & 2.2.N – Identify the major food groups and how they contribute to a healthy body.
	ELD Standard(s):
ELD.PI.1–2.1 – Exchanging information and ideas with others through oral collaborative conversations on familiar topics.
ELD.PI.1–2.12a – Selecting and applying appropriate vocabulary to communicate effectively in content areas.

	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a visual worksheet and verbal instruction, students will be able to identify and classify foods into five major food groups (Grain, Vegetable, Fruit, Protein, Dairy) and complete their balanced “healthy meal” organizer with at least 80% accuracy during guided practice.
	Language Objective(s):
Students will orally name and describe food group items using food vocabulary and will complete a labeled worksheet by placing foods into the correct category, using visuals and simple sentence frames.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Function: Categorize, describe, identify
Vocabulary: grain, fruit, vegetable, protein, dairy, healthy, balance, meal, lunchbox
Syntax/Discourse:
Sentence frames such as:
“A ___ is a ___.”
“I chose ___ because it is a ___.”
“This food is healthy because ___.”

	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Provide realia (food pictures/toys) to model examples for each food group
Anchor chart on board with labeled food group examples
Students can draw or point instead of writing, if needed
Word bank and icons provided for all learners
Verbal prompts for IEP students and sentence starters for ELD students.
Use of My Healthy Meal worksheet as a manipulative tool
Visual checks and modeling after each food group is introduced



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Warm-Up/Hook:
Ask: “Who ate lunch today?” and “What did you eat?” Allow a few volunteers to share out. Prompt students to consider: “Was it a healthy meal?”
Direct Teaching:
Introduce the five food groups: Grain, Fruit, Vegetable, Protein, Dairy on the board from a picture from the internet
Use real-life examples and images while discussing each group with the class (e.g., “Bread is a grain. Can you name another grain?”)
Create a class anchor chart with pictures drawn or pasted for each group from volunteer answers and cold calls
Guided Practice:
Pass out the My Healthy Meal worksheet
Walk students through selecting foods from each category using the cut-and-paste images
Model one example per group (“Let’s pick some fruit together… I choose apple!”)
Let students color and glue the items onto their tray
Partner Share & Writing: 
       - Students turn to a neighbor and say: “This is my healthy meal. I chose ___ for my ___.” 
       - Have students turn their worksheet over to the back side and write their sentence explaining     their choices.
       - Use sentence frames and food vocabulary cards to support ELDs during writing.


	Assessment Plan    
	Formative:
Observation during sorting activity and partner share
Anecdotal notes on student ability to identify foods and explain their choices orally
Summative:
Completed My Healthy Meal worksheet with one item accurately categorized in each group
Participation in oral sharing using appropriate vocabulary

	Review/Closing
	 Whole group debrief: “What makes a healthy meal?” “Why do we need all these food groups?”
 Quick thumbs-up check: “Who thinks they made a balanced meal today?”
 Announce that tomorrow they will explore how these foods help our bodies—just like they help animals in nature.




After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The worksheet activity with cut-and-paste food items was a hit. Students were able to sort and categorize correctly with the help of the visual supports. Talking about their own lunch helped make the lesson personal and real.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I’d make sure to pre-teach the difference between grains and proteins, some students got confused with things like beans or rice. Also, next time I’d set a timer for each group so transitions to coloring and labeling stay smooth.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

Asking questions like “Why did you choose yogurt for dairy?” made students stop and think about food purpose. Their responses during partner sharing showed they were learning the vocab and categories. Giving praise like “That’s a balanced meal!” motivated them to keep going.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

Students mostly understood the food groups, so in the next lesson I’ll build on that by talking about what these foods do for our bodies. I’ll use the same structure, visuals, sorting, and discussion, because it clearly worked.
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	Student(s) present with:

	☒Emerging 
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	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CCSS.MATH.CONTENT.1.MD.A.1 – Order three objects by length; compare the lengths of two objects indirectly by using a third object.
	ELD Standard(s):
ELD.PI.1.1. Ex – Exchanging information and ideas with others through oral collaborative conversations on familiar topics.

	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given their math book problems as well as scaffolded instruction in their center activity, students will be able to compare and order objects by length from shortest to longest with at least 80% accuracy by completion of their math book problems.
	Language Objective(s):
Students will use comparative vocabulary (shorter, longer, tallest) to describe and order objects during center work with partners.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Functions: Compare, Order
Vocabulary: long, short, longer, shorter, longest
Discourse: “The pencil is longer than the crayon.”
Syntax: Using comparative sentence frames: “The ___ is longer than the ___.”

	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Sentence frames available at center for struggling readers/writers
Peer partners for students needing additional support
Visual cues and sample models posted at the center
Specific seating and chunked directions for students with behavioral



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	1. Carpet Launch (2 minutes)
Students gather on the carpet. Teacher introduces the center activity: “Today we’re going to practice comparing lengths—finding what’s shorter, longer, and putting them in order.”
Teacher shows three real objects (e.g., pencil, glue stick, crayon), lines them up, and asks, “Which one is the shortest? Which one is the longest?” Students share answers chorally.
Vocabulary preview: shorter, longer, shortest, longest. Students repeat each term aloud.
2. Teacher Modeling (3 minutes)
Students rotate to the teacher’s table. Teacher opens to Problem #1 in the MyMath book and models how to compare the objects and mark their order.
“I’m looking at the ends—this one is the longest. I’m writing the numbers in order from shortest to longest.”
The teacher uses finger-pointing and think-aloud strategies for visual learners and ELD students.
3. Guided Practice (3 minutes)
Students open to Problem #2 and look at it with a partner.
The teacher prompts: “Talk to your partner—what object looks shortest? Which looks longest?”
After pair sharing, the teacher calls on 1–2 students to explain their reasoning and guides the group in solving the problem together.
4. Independent Practice (5 minutes)
Students independently complete the remaining problems on the page.
Sentence frames are available: “The ___ is longer than the ___.” / “The ___ is the shortest.”
Teacher circulates, checking work, offering support, and asking prompting questions: “What did you look at to decide that?”

	Assessment Plan    
	 Formative: Teacher observation during partner talk and independent work.
 Summative: Completed MyMath page (students must correctly order 2/3 sets).
 Teacher will note which students need additional support using anecdotal checklists.

	Review/Closing
	Closing & Transition (2 minutes)
Students close their books and return to the carpet circle.
The teacher shows 3 images on the board and asks students to point or call out which is the longest.
Exit slip (verbal): “Tell your partner—what word means the opposite of ‘longer’?”
Students rotate to their next center group.



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The real objects (pencil, glue stick, crayon) helped students immediately understand the concept of comparing lengths. They were excited to guess which was longer or shorter, and the vocabulary stuck because we used it constantly in the activity.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I’d add more time for guided practice before sending them off to do the problems on their own. Some students needed more practice hearing and using the words “longer” and “shorter” in full sentences before doing it independently.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

When I asked questions like, “How do you know this is longer?” it helped students explain their reasoning instead of guessing. Most could say full sentences like “The pencil is longer than the crayon,” which showed they were using both math thinking and language together.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

I’ll keep using real objects for hands-on practice and add more turn-and-talk moments to strengthen language use. A few students need repeated exposure to comparative terms, so I’ll check in with them in small groups next lesson.
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	Student(s) present with:

	☒Emerging 
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	☐ELD 1 (Beginning)
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☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
Science/Content Standard(s):
NGSS 1-LS1-1 & 2-LS4-1
1-LS1-1: Use materials to design a solution to a human problem by mimicking how plants and animals use their external parts to help them survive, grow, and meet their needs.
2-LS4-1: Make observations of plants and animals to compare the diversity of life in different habitats.
Health Education Standard:
1.2. N & 2.2.N – Identify how different foods support specific body functions (e.g., strong bones, energy, muscle building).

	ELD Standard(s):
ELD.PI.1–2.1 – Exchanging ideas through collaborative conversation.
ELD.PI.1–2.6 – Describing and providing information using learned phrases.

	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a guided discussion and real-life animal comparisons, students will be able to describe how different food groups support body functions (e.g., energy, growth, repair) and apply this understanding by completing a labeled worksheet matching food types to body needs, with 80% accuracy.

	Language Objective(s):
Students will use sentence frames and illustrations to explain how different foods help our bodies and compare those functions to how animals use food to survive.


	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Function: Describe, compare, explain
Vocabulary: energy, strong, healthy, bones, muscles, grow, brain, protein, vitamins
Syntax/Discourse:
Sentence frames:
“Protein helps me ___.”
“This food gives ___.”
“Like a ___ in the wild, I need ___ to ___.”


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Use of animal images and videos to make comparisons concrete
Anchor chart connecting food group to body function (e.g., “Protein = muscles”)
Word banks and sentence starters on the board
Option to draw instead of writing for students with writing challenges
Pair students with partners for guided conversations
Review vocabulary and concepts from Day 1 before starting Day 2 content
Brain Break Video https://www.youtube.com/watch?v=6HM28d04LQk



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	 Warm-Up Review (5 mins):
Ask: “What did we learn yesterday about food groups?” and “Why do we need different kinds of foods?”
Quickly review the anchor chart from Day 1 and point to visuals again.
 Concept Introduction (10 mins):
Tell students: “Today, we’ll learn how food helps our bodies—just like animals use food to survive in nature.”
Display visuals or show a short video clip of animals eating (e.g., lions for strength, squirrels for energy from nuts, cows for grass and growth). https://www.etsy.com/listing/1539790446/health-nutrition-myplate-food-group
Connect each animal to a function (e.g., “The lion eats meat to grow strong muscles. Humans eat protein for that too!”)  https://www.youtube.com/watch?v=AHCOzc143Ec
 Direct Teaching (10 mins):
Create a 5-column chart on the board after the video labeled:
Muscles (Protein)
Bones (Dairy)
Energy (Grains)
Brain (Fruits)
Body Healing (Vegetables)
Draw pictures and real-life examples for each. Tie it back to animals:
“Just like squirrels store nuts for energy, grains give humans energy to run and play.”
 Student Activity (15–20 mins):
    - Pass out a body function worksheet (matching chart).
    - Students label or draw which foods help which body parts or functions.
    - For example, color and label muscles, bones, or brain areas, or match foods to needs.
 Partner Sharing & Writing (5 mins):
Students can share one thing they learned with a partner after they write their sentence on the back of their worksheet in a complete sentence using prompted sentence frames on the board after completion of the assessment body function worksheet.
“I learned that ___ helps my ___.”
“Fruits help my ___, just like ___ in the wild eats ___.”

	Assessment Plan    
	Formative:
Teacher circulates and checks oral participation, especially vocabulary and concept use
Quick verbal check-ins during chart matching and worksheet completion
Summative:
Completed worksheet with accurate matches between food and body function
Written sentence showing comparison to an animal or real-life benefit (can be scribed if needed)

	Review/Closing
	 Whole group debrief: “Let’s name some ways food helps our bodies.”
 Ask: “What food do you think is most important for your body?” and “What animals eat like us?”
 Optional: create a classroom chart with student drawings showing their favorite healthy food and what it helps



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The animal comparison piece really made the content stick. Students loved seeing how lions or squirrels eat certain foods and linking that to how humans eat for strength or energy. It helped them understand that food affects different parts of the body in different ways.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

Next time, I’d review the Day 1 chart more slowly. Some students forgot what each food group meant and needed that refresher. I’d also pre-label the worksheet parts or do a sample page under the doc camera before starting the matching part.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

The question “What food helps your muscles?” led to great responses during partner talk. Students were eager to share what they learned and used the sentence frames I provided. They were able to say things like “Protein helps my muscles” and “Fruits help my brain.”

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

Most students made solid connections between food and body parts, so in future health lessons I want to include more real-life examples and writing to explain thinking. I’ll also keep giving them chances to compare humans to animals, it got them talking and thinking critically.
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☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
CCSS.MATH.CONTENT.2.MD.C.7 – Tell and write time from analog and digital clocks to the nearest five minutes, using a.m. and p.m.
	ELD Standard(s):
ELD.PI.2.1.Ex – Exchanging information and ideas with others through oral collaborative conversations on familiar topics and texts.

	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a series of daily event prompts and clock visuals, students will correctly identify whether the event takes place in the A.M. or P.M. and label the time with at least 80% accuracy by completion of their MyMath workbook problems.
	Language Objective(s):
Students will describe the time of day for different events using complete sentences that include time and A.M./P.M. markers.
Example: “I eat lunch at 12:00 P.M.” or “I wake up at 7:30 A.M.”

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Function: Identifying and classifying time of day
Vocabulary: A.M., P.M., morning, afternoon, evening, o’clock
Discourse: “We go to recess at 10:15 A.M.” / “Dinner happens at 6:00 P.M.”
Syntax: Time-telling sentence structures; emphasis on oral explanation using “happens at __ A.M./P.M.”

	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Sentence frames available at center for struggling readers/writers
Peer partners for students needing additional support
Visual cues and sample models posted at the center
Specific seating and chunked directions for students with behavioral



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	1. Carpet Launch (2 minutes)
Students begin in a circle on the carpet. Teacher introduces the concept: “Today we’re going to decide whether activities happen in the morning (A.M.) or the evening (P.M.).”
Students respond to a few quick examples: “Raise your hand if you eat breakfast in the morning—A.M. or P.M.?”
Vocabulary preview: morning, night, A.M., P.M. Students echo the words as the teacher points to a visual schedule chart.
2. Teacher Modeling (3 minutes)
Students rotate to the teacher’s table.
Teacher opens to Problem #1 and reads the prompt aloud.
“This picture shows a kid going to school. That’s in the morning—so we label it A.M.”
The teacher writes the time, circles A.M., and explains why. Students track in their books.
3. Guided Practice (3 minutes)
Students look at Problem #2 and discuss the event with their partner.
Sentence prompt: “This happens at ___ A.M./P.M. because ___.”
One or two students share out. Teacher confirms or corrects and completes the problem on the board.
4. Independent Practice (5 minutes)
Students complete the rest of the problems in their MyMath book independently.
Supports provided: visual reference cards, anchor chart, and sentence starters at the center.
Teacher walks around, checking work and helping students who struggle with identifying time or interpreting the picture cues.

	Assessment Plan    
	Formative: Teacher listens during partner talk and checks understanding through finger-response review.
Summative: Students complete their MyMath book page with at least 80% accuracy (correct A.M./P.M. identification and appropriate time).
Anecdotal notes will track who needs re-teaching in the next lesson.

	Review/Closing
	Closing & Transition (2 minutes)
Students return to the carpet. Teacher holds up pictures and asks: “Is this A.M. or P.M.? Hold up 1 finger for A.M., 2 fingers for P.M.”
Partner share: “Tell your partner something you do in the A.M. and something in the P.M.”
Students rotate to the next center.



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The finger-response and picture schedule during the carpet launch helped clarify A.M. and P.M. for all students. They were quick to pick up on the concept once it was tied to their daily routine, like breakfast or bedtime.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.
Some students mixed up the A.M./P.M. labels when the activity involved unfamiliar situations (like “a birthday party”). Next time I’ll add more real-life examples and maybe act out a few scenarios together before moving to the book problems.

Some students mixed up the A.M./P.M. labels when the activity involved unfamiliar situations (like “a birthday party”). Next time I’ll add more real-life examples and maybe act out a few scenarios together before moving to the book problems.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

Questions like “When do you brush your teeth, morning or night?” helped students relate the concept to their own routines. The Think-Pair-Share gave ELD students a chance to hear and repeat the vocabulary out loud, which really supported their understanding.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

I’ll continue using visuals and physical responses (like holding up 1 or 2 fingers) to check understanding quickly. A few students need extra review, so I’ll revisit this during small group time.








	Department of Elementary Education Lesson Plan Abbreviated Format
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	Candidate
Jack Stephenson
	          Date
         4/17/25
	Grade Level
1st/2nd 

	Subject Area(s) & Topic(s):
ELA – Sequencing & Graph to Text

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
1st Grade:
ELA RL.1.2 – Retell stories, including key details, and demonstrate understanding of their central message or lesson.
ELA W.1.3 – Write narratives in which they recount two or more sequenced events.
2nd Grade:
ELA RL.2.4 – Describe how words and phrases supply meaning in a story.
ELA SL.2.5 – Create visual displays to clarify ideas, thoughts, and feelings.
	ELD Standard(s):
 ELD.PI.1–2.1 – Exchanging information and ideas with others through oral collaborative conversations on familiar topics.
 ELD.PI.1–2.5 – Listening actively and asking/answering questions about what was heard.
 ELD.PI.1–2.9 – Expressing information and ideas in oral presentations using visual supports.
 ELD.PI.1–2.12a – Selecting and applying appropriate vocabulary to communicate effectively in content areas.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, given a creative writing and drawing task, 1st and 2nd grade students will demonstrate their understanding of their weekly ELA texts by retelling the story in a flipbook (1st grade) and designing an original sign to communicate a message (2nd grade), with grade-appropriate use of vocabulary and 90% completion of the culminating project.
	Language Objective(s):
Students will use vocabulary words and sentence frames to describe either the story’s sequence (1st grade) or the purpose of their visual sign (2nd grade), using drawings, words, and oral explanation.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Function: Retelling, explaining, labeling, designing
Vocabulary (1st): polite, wisdom, assistant, trouble, cleared
Vocabulary (2nd): work, talk, laugh, paper, done, great
Syntax/Discourse:
1st Grade: First…, Then…, Last…
2nd Grade: My sign means ___ because ___. I want others to know ___.


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	Step-by-step visual modeling before each activity
Word banks and sentence starters on the board
Peer pairing for discussion and brainstorming
Drawing and dictation options for ELD or IEP students
Anchor charts for vocabulary reference
Extra scaffolding provided during writing portions



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	 Begin by revisiting each grade’s story:
1st Grade (Tomás Rivera): Ask students, “What happened in the beginning, middle, and end of Tomás’s story?” Guide discussion using visuals and vocabulary word cards.
2nd Grade (The Sign Maker’s Assistant): Ask, “What kind of signs did Norman make? What makes a sign helpful?” Lead into a brief discussion about the purpose of signs.
 Introduce the activity goal:
1st Grade will create a flipbook that retells the beginning, middle, and end of Tomás Rivera, using complete sentences first, and then illustrating each part.
2nd Grade will design an original sign that communicates a message, similar to Norman’s role in the story, using both pictures and words.
 Model each task:
1st Grade: Show a sample flipbook with three labeled pages: Beginning, Middle, End. Provide and model these sentence frames on the board:
Beginning: “In the beginning, Tomás…”
Middle: “In the middle, he…”
End: “At the end, Tomás…”
Model completing all three sentences before beginning to draw illustrations that match each part.
2nd Grade: Show an example sign (e.g., “Be Kind” with symbols). Write a sample sentence on a sticky note: “My sign means be kind to others. I want others to remember to use kind words.”
 Distribute materials:
1st Grade: Pre-folded flipbooks, pencils, crayons; sentence frames visible on the board.
2nd Grade: White paper or cardstock, colored pencils, sticky notes for writing their message.
 Students work independently while teacher rotates to support and scaffold:
1st Grade: Students write their three sentences using the provided frames, then draw matching pictures for Beginning, Middle, and End.
2nd Grade: Students create and decorate their sign. On the back or sticky note, they write or dictate the meaning behind their sign.
 Provide time cues and help students finish or refine their work for Open House display.



	Assessment Plan    
	Formative Assessment:
Observe student ability to complete retelling (1st) and meaning explanation (2nd)
Use discussion and quick checks for vocabulary use and story understanding
Provide immediate verbal feedback during work time
Summative (Display-Ready):
1st Grade Flipbook: Assessed using a simple rubric (Beginning-Middle-End clearly shown with sentence and picture)
2nd Grade Sign: Assessed for clarity of message, relevance to story theme, and sentence explanation

	Review/Closing
	 Allow students to turn and share their flipbook (1st) or sign (2nd) with a partner
 Brief whole-group closing: “Let’s remember what we learned about stories and signs this week!”
 Explain that their work will be proudly displayed for families to view during Open House



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The flipbook and sign activities were super engaging and gave students a creative way to show what they learned. Most students used the sentence frames and matched their drawings to the writing. It also tied together the week’s stories in a meaningful way.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I’d add more time for modeling, especially for 2nd grade. A few students weren’t clear on what kind of message to put on their sign until I walked them through it again. I might use real signs or photos to spark ideas.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

Asking “What happened first?” and “What is your sign trying to tell people?” helped students clarify their thinking and explain their work. Partner sharing helped them rehearse their sentences before writing, which gave the lower writers a boost.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

The projects showed strong understanding overall. For future culminating activities, I’ll give more sentence starters for students who need language support and possibly start the drawing part after writing is done to make sure writing gets completed first.
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Jack Stephenson
	          Date
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	Grade Level
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	Subject Area(s) & Topic(s):
Social Studies – Understanding Heroes in Our Country and Community

	☒Single-day lesson
☐Multi-day lesson 
	☒Whole-class lesson
☐Small-group lesson
	Name of Instructional Model
☒Explicit/Direct Instruction 
☐Inquiry, Problem-Based Lesson, or Project-Based Lesson
☐Other______________________


	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
☐ELD 2 (Early Intermediate) 
☐ELD 3 (Intermediate)                   
☐ELD 4 (Early Advanced)
☐ELD 5 (Advanced)
	☐IFEP (Initially Fluent English Proficient)
☐RFEP (Redesignated Fluent English Proficient)

☒English only
	☒IEP
☒504 plan



	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
 1.3.2 – Identify and describe the various roles of leaders in the community and nation.
 2.5.1 – Understand the concept of heroism and recognize people who have been honored for heroic actions.
 2.5.3 – Know the stories of extraordinary people from the past and present who have made a difference.
	ELD Standard(s):
ELD.PI.1–2.2 – Demonstrate understanding of oral texts by asking and answering questions.
ELD.PI.1–2.6 – Describe familiar people and events using simple sentences.
ELD.PI.1–2.12a – Use appropriate vocabulary to describe content-specific ideas.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, after watching an educational video on national heroes, students will draw and write about a person they believe is a hero and explain why, using a structured worksheet to complete all four vocabulary domains (definition, facts/traits, examples, and non-examples), with teacher guidance and peer sharing.
	Language Objective(s):
Students will use academic and descriptive vocabulary such as “hero,” “leader,” “brave,” and “helpful” in oral and written form to express who they think is a hero and why they deserve to be called one.

	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Function: Describe, explain, reflect
Vocabulary: hero, bravery, community, country, role model, leader, help, protect
Syntax/Discourse:
       “A hero is someone who…”
“My hero is ___ because ___.”
“This person helps others by…”


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	 Sentence frames and vocabulary word bank on whiteboard
 Students may dictate their ideas to a peer or teacher
 Shortened writing expectation for IEP/504 students
 Visual support in video and example worksheet
 Peer modeling during Think-Pair-Share
 Examples shown for each worksheet section



Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Video Viewing (5–7 mins):
Show short, age-appropriate video clip of a read aloud of “A Hero Like You”. Pause for a few key examples.  https://www.youtube.com/watch?v=FgdKD9owv7E
Guided Discussion (8 mins):
Ask:
“What did the people in the video do that made them heroes?”
“Can someone be a hero today?”
“What do heroes do that makes them different from others?”
Worksheet Explanation (5–8 mins):
Pass out the "HERO" worksheet. Go over each section:
Definition of a hero
Facts or characteristics
Examples of heroes
Non-examples (people who do not help or lead)
Independent Activity (15–18 mins):
Students complete the worksheet by drawing and writing who they think is a hero (personal, historical, or fictional), using the boxes to show their understanding.
You may model a quick example on the board first (e.g., “My hero is my mom. She helps others and is brave.”).
Sharing and Reflection (5–7 mins):
Have volunteers or pairs briefly share their hero and explanation with a partner or whole group. Affirm unique or thoughtful answers and highlight vocabulary usage.

	Assessment Plan    
	Summative Assessment:
Completed “HERO” worksheet
Participation in the discussion and Think-Pair-Share

	Review/Closing
	 Final discussion question: “How can YOU be a hero in your own life?”
 Add any final reflections to the KWL chart under the L column
 Collect worksheets to display for Open House or classroom showcase



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

The video and discussion really helped students grasp what a hero is. They were engaged with the examples and gave thoughtful answers during the Think-Pair-Share. The HERO worksheet also gave a clear way for students to show their understanding in both writing and drawing.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I would build in more time to go over the worksheet before releasing them to work independently. A few students needed help understanding the difference between “examples” and “non-examples.” Next time, I’ll do a group model with each section first.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

When I asked questions like “Can someone be a hero today?” it opened up a meaningful conversation. Students used the vocabulary we discussed, like “brave” and “helpful”, during their writing and partner sharing. The environment felt supportive and encouraged them to take risks with their answers.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

Most students now understand what makes someone a hero, so the follow-up writing piece (Lesson #44B) will focus on using that understanding to describe their chosen person with more detail and vocabulary. I’ll also reuse the word bank to reinforce language.
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	Student Learning Profile

	English Language Development levels of students in the class or group (please check all that apply)
	Student(s) present with:

	☒Emerging 
☒Expanding     OR
☒Bridging                

	☐ELD 1 (Beginning)
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	☐IFEP (Initially Fluent English Proficient)
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	Before Teaching the Lesson

	Standard(s)
	Common Core/Content Standard(s):
 1.3.2 – Identify and describe the various roles of leaders in the community and nation.
 2.5.1 – Understand the concept of heroism and recognize people who have been honored for heroic actions.
 2.5.3 – Know the stories of extraordinary people from the past and present who have made a difference.
	ELD Standard(s):
 ELD.PI.1–2.6 – Describe familiar people and events using simple and expanded sentences.
 ELD.PI.1–2.2 – Demonstrate understanding of oral texts by asking and answering questions.
 ELD.PI.1–2.12a – Use appropriate vocabulary to describe content-specific ideas and events.


	Objectives 
	Lesson Objective(s)/Goal(s): 
By the end of the lesson, after completing a graphic organizer about a chosen hero on Day 1, students will reflect and share details about their hero and then write a few sentences describing who they chose, what makes this person a hero, and how that person helps others.
	Language Objective(s):
Students will use complete sentences and key vocabulary like “hero,” “brave,” “helpful,” and “protect” to orally and in writing describe a person they believe is a hero.


	Language Demands (Functions, Vocabulary, Discourse, Syntax)
	Function: Describe, explain, justify
Vocabulary: hero, brave, helpful, protect, community, inspire, important\
Syntax/Discourse:
“A hero is someone who ___.”
“My hero is ___ because ___.”
“They help people by ___.”
“Heroes are important because ___.”


	Supports, modifications, inclusive approaches, and/or accommodations, for specific students or groups
	 Graphic organizer from Day 1 remains visible or accessible
 Sentence stems and vocabulary bank posted on the board
 Visual anchor chart from Day 1 video can be used to scaffold ideas
 Students may dictate their sentences or draw more if needed
 Pair work before writing for oral rehearsal
 Teacher or aide can provide one-on-one scribing help if necessary




Teaching the Lesson/Sequence of Lesson Procedures
	Lesson Procedures/ Steps
	Warm-Up & Review (5–7 mins):
Prompt students to turn and talk: “What did you learn about heroes from the video and story yesterday?”
Ask a few students to share out their completed Four-Square organizer responses (Definition, Facts/Characteristics, Examples, Non-Examples).
Modeling the Writing (8–10 mins):
Show your own example from the Four Square and walk through how you turn it into 3–4 complete sentences.
For example:
“I chose a firefighter as my hero.”
“They are brave because they rescue people and protect our city.”
“Firefighters wear uniforms and drive firetrucks to emergencies.”
“They are heroes because they help people when they are in danger.”
Post sentence starters on the board:
“My hero is ___.”
“They are a hero because ___.”
“I learned that heroes ___.”
Partner Discussion (5–7 mins):
Students turn to a partner and use their organizer to verbally describe their chosen hero using the sentence frames.
Encourage students to listen respectfully and ask questions like, “Why did you choose them?” or “What do they do?”
Independent Writing (15–20 mins):
Pass out the descriptive writing worksheet.
Students take their Day 1 worksheet and use it to write 2–4 sentences about their hero.
Students also add a detailed drawing of their hero (label if possible).
Teacher circulates to support sentence structure, vocabulary use, and encouragement.

	Assessment Plan    
	Summative Assessment:
Completed writing/drawing worksheet about their hero
Checklist or rubric for:
Clear identification of a hero
At least 2 complete sentences with correct structure
Use of hero-related vocabulary
Connection to traits discussed across both lessons
Formative Checks:
Listening during pair sharing
Support provided during writing to reinforce structure and ideas

	Review/Closing
	Invite 2–3 students to share their hero and their writing with the class
Add any final student thoughts to the “L” section of the KWL chart
Close by saying: “Heroes aren’t just in books or movies — they’re real people, and some of you might grow up to be heroes too.”



After Teaching the Lesson
	Lesson Reflection Notes (written after teaching)

	What was most effective about this lesson? What evidence do you have to support your response in terms of content understanding and in classroom management?

Students were proud to talk about the person they picked. The sentence frames helped them stay focused, and I noticed that even students who usually struggle with writing were able to get something down with support. The partner sharing helped them build confidence before writing.

If you were going to teach this lesson again to the same group of students, what changes would you make to address students content understanding? Consider both the whole class learning and the individual student needs as identified in the student learning profile.

I’d include a quick review of the vocabulary and traits of a hero before starting the writing. Some students forgot what they had written in their graphic organizer from Day 1, so I had to walk a few through it again. A visual checklist could also help next time.

How did the learning environment, student engagement, and your questioning and feedback during instruction build understanding of key concepts, related skills, higher level thinking, and student discourse? What evidence do you have to support your response?

The calm pace and clear structure helped everyone stay on task. Students were encouraging during partner time, and when I asked things like, “Why is your person brave?” they gave thoughtful answers. I praised specific traits they mentioned, which made them feel seen.

Based on your responses above (#1-3), how would formal/informal assessment data from the lesson inform the changes you would make in the next lesson in this series?  

The writing showed that students could transfer what they learned into their own words. I saw that the sentence starters really supported sentence structure. I’ll use this same model in future social studies writing tasks—starting with discussion and then building into writing with frames.









